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ABSTRACT Internship and sessional work are an indispensable part of the teacher training institutes. The present study
intends to analyse the perception of teacher trainees studying for their Bachelor of Education towards internship and
sessional work. It also aims to identify the challenges encountered by them during these. A descriptive survey method was
employed. Self-constructed perception scale was employed to gather data from 160 teacher-trainees regarding their
perception and challenges faced during internship and sessional work. However, percentage was employed as a statistical
technique for the analysis of the collected data. The results of the study revealed that teacher-trainees have a positive
perception towards internship and sessional work. Further, results also indicated that they face numerous problems
regarding classroom management, designing and preparing the teaching material, preparing a lesson plan, interaction
with students in the classroom, practising innovative teaching techniques in the classroom, etc.

INTRODUCTION

In order to strengthen India, the education sys-
tem needs to be strengthened, and this depends
upon its teachers. The nation’s future is shaped in
its classrooms and teachers are considered as the
architects who outline the destiny of anation. Any
nation and community may leed to abetter and higher
quality of life with the help of well-qualified and
trained teachers (Patel 2018). In India, teacher edu-
cation indtitutes are the agencies that prepare the
teachersand are considered asan integral part of an
educationa system. Teacher educationingtitutesare
referred to as universities or colleges that
train teachers and is accredited by the state board
of education or another governmental agency of
the statewheretheingtitutionislocated. According
totheNational Council for Teacher Education Reg-
ulations (2014) passed by the Nationa Council for
Teacher Education, B.Ed. school-based programs
have been made an essentid part of the curriculum.
The B.Ed. program is designed to prepare future
educators for the challenges and responsihilities of
teachingin diverseeducational settings. Theschool-
based training program has been prescribed for 20
weeks. Theschool-based training programisdivid-
ed into two parts. In the first year of the course, it
has been prescribed for 4 weeks, and 16 weeksin
the second year. Its main objective isto prepare an
effective teacher by keeping the students engaged
in school activities. School-based training provides

an opportunity for the studentsto fulfil the respon-
sibilitiesof afull-timeteacher in the school. Those
who desireto enter theteaching profession receive
professiona preparation in pedagogy, which cov-
ers awide range of professonal knowledge, va-
ues, and abilitieswith astrong functional emphasis
with the help of teacher training ingtitutes that is
B.Ed. colleges(Sagar 2019). It offersaplatformfor
theholistic devel opment of astudent teecher, train-
ers. Teaching is considered as both a skill and an
art (Prakashand Xavier 2014). Thecorecomponents
of teacher training ingtitutesinclude theory, practi-
cum and internship. Alongwith theinternship, ses-
siona work is aso one of the important compo-
nentsof teacher training ingtitutesnowadays. There
are numerous activities under internship and ses-
siona work, which give hands-on training to the
prospective teacher trainees and prepare them for
the actua classroom teaching. Bhargava and Pathy
(2011) in their sudy stressed that type of atitude
possessed by the teacher influencethe qudity of the
work accomplished and teeching. Hence, it is perti-
nent to know the perception of prospective teacher
traineesabout ther training programme.

Internship
Theteaching internship isregarded asthe apex

of teacher education preparation because it gives
student interns so many chances to put their aca-
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demic learning and pedagogical ahilitiesinto prac-
tice (Baylan 2019). Internships facilitate stronger
bonds between students and employers, fostering
effective communication withinthecompany. They
also have a positive socia impact by integrating
students into the locad community and nurturing
their connections with professionals and regular
employees. Unliketraditiona academicexerciseslike
roleplaysand case studies, internshipsprovidereal-
world settings for students to refine their interper-
sond sKills, leading to a deeper understanding of
themselves and individuals from diverse back-
grounds. Moreover, internships can focus on ser-
viceand socid action projects, enhancing students

ability to collaborate effectively in groups. Conse-
quently, it can be inferred that internships contrib-
ute significantly to the professiona growth and
persona development of B.Ed. students (Beheraet
al. 2024). Field engagement isessential for teacher
education programslikeall other professiona pro-
grams(Chary and Peruma 2022). Teacher trainees
havethe chanceto gain practica experiencethrough
internship training, which also bridges the gap be-
tween theory and practice (Jeevanantham and
Muthuchamy 2022). The intern will do al duties
associated with regular teaching throughout the
internship, including lesson planning, assessment,
classroom management, and action research while
interacting with the schools principal, the ingtitu-
tion’shead, community membersand children. Teech+
ingisacombination of skills. Integrating theteach-
ing skillsin school internshipwill provideaholistic
teaching experienceamong theteacher-traineesand
improve planning and implementation of lessonsin
the classroom (Kundu and Bej 2022). Internsinin-
ternship programmeslearn how to usevariousteach-
ing aidsin a classroom. Thus, teaching skills con-
tributeto effectiveteaching (Roy and Banerjee2021).
Theinternship program ishelpful to enrich teacher
traineeswith knowledge and experience of innova
tive teaching techniques. Actually, it assists the
teacher in building their current talentsin order to
become anindependent, thoughtful, and collabora-
tivemanager of learningwhoispreparedtojointhe
teaching profession following graduation (Gupta
2019). Teachingis an exciting and rewarding activ-
ity but like other professionsit is demanding. It is
required that the practitioners clearly understand
what should be doneto bring about the most desir-
ablelearninginthepupil and behighly proficientin
the skills necessary to carry out these tasks. Teach-
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ingisnot thesmplemethod of professonbutitisa
complicated communication problem. Using differ-
ent teaching methods, techniques and devices, one
can solvethecommunication problem. All theteach-
er training ingtitutions are not only imparting theo-
retical but also practica knowledgeand skillsindif-
ferent subjects to prospective teacher-educators.
In Figure 1, various activities being performed by
teacher-traineesthroughout their internship are pre-
sented such as preparing timetables and attendance
sheets of pupil teachers, maintenance of school
records, organising morning assembly, delivery of
thelessons, framing question paper, datacollection
and to record lessons of interns. Teaching practice
isan important component of turning apersoninto
aprofessiona teacher. Sephens (2011) stated that
ateacher internship can be an effective way to en-
surethat ingtructors participatein thisleve of pro-
fessona development. It provides student teach-
erswithredl-world teaching and learning experience.
A potentia teacher-educator has the opportunity
to experience the skill of teaching during teaching
practice before entering the real world of teaching
profession. The internship is a vita component of
teacher education and it can beagreat successonly
after the proper implementation. It isnot merely an
academic program, whichthat needsto be complet-
ed, rather itisagrest effort for devel oping success-
ful and effective future teachers. The internship in
teaching isacollaborative effort of training colleg-
es/practising schools, cooperating schools, coop-
erating teachers, and the college supervisors or
teacher-educators.

Globally, theteaching internship hasbeeniden-
tified as the most significant, thrilling, and tough
experience that teacher-trainees encounter during
their wholeteacher preparation programme. Itisvi-
tal to understand the issues and challenges that
student teachers confront while teaching the stu-
dentsfor their internship (Otara2014). Hetcher et d.
(2012) stated that it iscritical that teacher educators
must discussclassroom management strategiesand
techniques, benefit from synergistic relaionships
with qualified and passionate mentor teachers and
university supervisors, and only assign coursework
that isessentid for thedevel opment of student teach-
ers during their internships. Beginner or novice
teachers are confronted with various challengesin
the beginning of their teaching especidly in their
first year of teaching. Without sufficient induction
support, new teachers merely develop theteaching
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kills(Tak 2005). Filizand Durndi (2019) stated that
internship training isuseful for future teaching, but
theoretical training is not given in the classes. In
order to boost the efficacy of new teachers, some
countries have implemented the policy of intern-
ship programmes. Less attention has been paid to
the student teachers perceptions of their intern-
ship experiences, even though research has dem-
ongrated that the co-teach modd for the student
teaching internship resultsin enhanced learning for
the students in the classroom.

Sessional Work

Sessiond work inB.Ed. (Bachel or of Education)
refers to the practical and assessment-based com-
ponent of theteacher training programme. Itiscrit-
ical in training future educators for their roles in
classrooms. It isacruciad component of the B.Ed.
programmethat providesaspiring teacherswith the
hands-on experience and abilitiesthey need to suc-
ceed in the classroom. It assists them in becoming
competent educators capable of meeting the differ-
ent needs of their pupils and making apostiveim-
pact on educetion. It isatype of practical work as-
sociated with different courses on the curriculum.
Aspart of the sessional work, thetraineesaregiven
projectsthat require athorough assessment of their
competenceasit manifestsin many dementsof plan-
ning, teeching ads, etc. Two-year B.Ed. programmes,
grivetodevelop and ater existing methodsof teach-
ing and training. Session work isone of the crucial
activities that students must complete while being
guided by their subject teacher, just like other prac-
tical exercisesand tasks. Figure 2 depicted thevari-
ous activities and tasks included under the ses-
siona work such asfield experience, case study and
action research, community engagement, participa
tionin cultural activities, writing reflectivejournals
and presentations, administration, scoring and in-
terpretation of psychological tests, writing reflec-
tivediaries, and soon. Theseactivitiesaredesigned
toimproveal threedomainsof affective, cognitive,
and psychomotor. Session work in many subjects
has its own merit and significance. This practical
work seeksto arouse curiosity, foster crestivity, and
provide opportunity for studentsto consolidate the
link between theory and practi ce (Kumar and Gupta
2020).
Internshipsand ona work areemerging ed-
ucational advances. They play acritica roleinim-

Int J Edu Sci, 44(3): 139-147 (2024)

proving teachers proficiency and effectiveness. It
exposes them to how they should behave in the
actua classroom. This study will be beneficia for
the society and academicians as prospective teach-
er-educators are the future teachers of the country
and they will direct or give guidance to the back-
bone of society, that is, the youth. So, one should
check on the experiences they gained through ses-
sond work andinternships, and knowing wheat prob-
lemsthey are facing during sessional work and in-
ternshipwill definitely provideinsightsto the poli-
cy makersand academiciansto maketeacher train-
ing programsmoreeffective, whichinturnwill result
into more effective and innovative future teachers.
Fromthe above context, thefollowing questions
have been raised in the minds of the investigators.
1  Whaistheperception of progpectiveteacher-
educators towards onal-work?
2 Whatisthepercegption of prospectivetescher-
educators towards internships?
3 Wha arethe chalengesfaced by prospective
teacher-educatorsduring ona work and
internships?

Objectivesof theSudy

The present study focused to achieve the
following objectives:
1 Tomeasuretheperception of B.Ed. teacher-
trainees towards sessional work.
2 To assess the perception of B.Ed. teacher-
trainees towards internship.
3 Toidentify thechalengesfaced by the B.Ed.
teacher-trainees during sessional work and
the internship.

METHODOLOGY

Descriptive survey method wasemployedinthe
present study by the investigators. The population
for the present study consisted of &l the teacher-
trainees(200) of B.Ed. inthe Government Collegeof
Education, Jammu, India. Out of the two hundred
teacher-trainees, one hundred and sixty weretaken
as the sample of the study by using a smple ran-
dom sampling technique.

Ingruments

Perception scale was employed by the investi-
gatorsfor measuring the perception of B.Ed. teach-
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er-trainees towards sessional work. It was a sdlf-
constructed scale by the investigators. The scale
was constructed under three (3) dimensions such
asteaching skills, time management skillsand per-
sonal development. Nine (9) items were prepared
for measuring the perception. After framing the
items, it was sent to the experts for the content and
facevdidity. Inadditiontothis, theperception scae
was prepared to measurethe perception of the B.Ed.
teacher-traineestowardsthe internship. It was pre-
pared with ten (10) itemsunder two (2) dimensions
such ascommunication skillsand analytical think-
ing development. Likert scale composed of twelve
(12) itemswasprepared to know the challengesfaced
by the B.Ed. teacher-traineesduring their sessiond
work and internship. After preparing the tool, data
was collected through a Google Form. Before ad-
ministering the scale, theinvestigatorsmade every-
thing clear to the teacher-trainees about how they
should mark their responses in the Google Form
and a so explained to them the nature of the studly,
importance of the data to be collected and also as-
sured them the confidentiality of their responses.

DataAnalyssTechniqueEmployed

Inthe present study, theinvestigatorsemployed
percentage asa dtatistical technique to andysethe
collected data.

RESULTS

From Table 1, it has been observed that al the
160 (100%) teacher trainees agreed that ond
work helpsthem towork collaboratively ingroups.
It may be said that sessional work gives valuable
experiences to the teacher-trainees in terms of de-
veloping their ability towork together effectively. In
addition to this, 70 percent agreed that ond
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work helpsin deve oping thelistening power wheress
30 percent disagreed with it. Furthermore, 96 per-
cent agreed that sessional work develops reading
and writing skillswhereas 4 percent remained neu-
tral regarding this. It can also be observed that 90
percent of the teacher trainees agreed that session-
a work developsafeding of cooperation amongst
themwhile7 percent disagreed with it and 3 percent
remained neutral. Additionaly, 90 percent agreed
that sessional work provides skilled knowledge
whereas 3 percent disagreed with it and 7 percent
remained neutral regarding this. Moreover, 86 per-
cent agreed that onal work devel opscrestivity,
whereas 4 percent disagreed with it and 10 percent
wereindifferent regarding this. Further, 90 percent
respondents agreed that sessional work provides
opportunitiesto gainred lifeexperiencesof thefield
whereas 7 percent disagreed with it and 3 percent
remained neutra regarding this. Additiondly, 60
percent agreed that sessional work helps them in
weighing the pros and cons before making a deci-
sion whereas 14 percent disagreed with it and 26
percent wereneutra regarding this. Furthermore, 90
percent agreed that it hel psthemin solving the prob-
lemsefficiently whereas 7 percent disagreed with it
and 3 percent wereneutral. From the aboverespons-
€s, it can be concluded that sessiond work helpsin
developing communication skills, analytical think-
ing, and providesrea world experiencesto teacher-
trainees by giving them exposure to field work. In
nutshell, building upon the insghts gleaned from
the aforementioned responses, it becomes evident
that engagement in sessona work not only culti-
vates communication skillsand analytica thinking
but also furnishes teacher-trainees with invaluable
real-world experiencesthrough direct involvement
in fieldwork. This multifaceted approach not only
hones pedagogical techniques but also fosters
adaptability and problem-solving capabilities cru-

Table 1: Perception of teacher-trainees towards the Sessional work

S No. Satements Agree Indifferent Disagree
1 Sessond work helps to work well with each other in groups. 100% — —

2 Sessond work helps in developing listening power. 70% — 30%
3 It develops reading and writing ills 96% 1% —

4 It develops feding of co-operation among the teacher-trainees. 90% 3% 7%
5 Sessiond work Provides skilled knowledge. 90% 7% 3%
6 Sessionad work develops crestivity. 86% 10% 1%
7 Sessond work provides opportunities to gain red life experiences in the field. 90% 3% 7%
8 It helps in weighing pros and cons before making a decison. 60% 26% 14%
9 It helps the teacher-trainees to solve problems efficiently. 90% 3% 7%
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cia for navigating the dynamic landscape of educa
tion. By actively participating in sessonal work,
aspiring educators are allowed to afforded the op-
portunity to apply theoretical knowledgein practi-
ca contexts, refining their instructiona methodolo-
gies and interpersond competencies. Consequently,
the amalgamation of theoretical foundations with
hands-on experience not only augments the profes-
sond growth of teacher-traineesbut dso enrichesthe
educationd landscape by producing adept and well-
rounded educators equipped to meet the evolving
needsof learnersin diverse educationd experiences.
From Table 2, it has been observed that 93 per-
cent of the teacher-trainees agreed that the intern-
ship acts as a bridge between theory and practice,
while 3 percent disagreed with it and 4 percent re-
mained neutral. It is further seen that 87 percent
agreed that the internship develops a true under-
standing of the complex nature of theteaching pro-
cesswhereas 13 percent teacher-traineeswereneu-
tral regarding this. Furthermore, 86 percent agreed
that the internship reflects teaching style and prac-
tice whereas 7 percent disagreed and 7 percent re-
mained indifferent regarding this. 87 percent agreed
that the internship helps in conducting action re-
search whereas 6 percent disagreed with it and 7
percent remained neutra. It can aso be observed
that 96 percent teacher-trainees agreed that the
internship givesexperienceof red classroomteach-
ing whereas 4 percent remained neutra regarding
this. Furthermore, 45 percent agreed that itisatime-
consuming processwhile42 percent disagreed with
it and 13 percent remained neutral . Further, 37 per-
cent of the teacher-traineesagreed that theintern-
ship hinderstheregular classwork whereas43 per-
cent disagreed with it and 20 percent were neutral
regarding this. Moreover, 73 percent of teacher-

trainees agreed that the internship helpsin remov-
ing the inferiority complex before teaching in the
actua classroom whereas 7 percent disagreed with
it and 20 percent remained neutral. It is further re-
veded fromtheabovetablethat 97 percent of teach-
er-trainees agreed that theinternship devel ops sdlf-
confidenceby giving exposureto teaching whereas
3 percent disagreed withit. Further, 96 percent agreed
that internship boosts motivation among teacher
traineeswhile4 percent disagreed withit. Fromthe
above responses, it can be concluded that beyond
the enhancement of teaching skills and time man-
agement abilities, theseimmersveexperiencesfos-
ter holistic personal development. Thus, internship
transcends skill acquisition, nurturing well-round-
ed educators equipped with the emotional intelli-
gence and interpersona competencies necessary
toinspire, empower, and positively impact thelives
of their students and communities.

Based on the results given in Table 3, it has
been observed that 53 percent of the teacher-train-
ees agreed that they faced difficulty in preparing
theresearchtool during ona work whereas 23
percent disagreed with it and 24 percent remained
neutra. It may beduetoinsufficient training or guid-
ance received on how to cregte the research tools
during their teacher education program. Effective
mentorship and support can be effective in devel-
oping these kills. It can be further seen that 33
percent faced difficulty whileworking with othersin
groups, Whereas 43 percent disagreed that they
faced any difficulty regarding this and 24 percent
remained neutral. Additionaly, it wasfoundthet there
were 57 percent teacher-trainees who agreed that
they faced difficulty in developing research pro-
posa swhereas 33 percent did not face any difficul-
ty and 10 percent wereneutral . Furthermore, 45 per-

Table 2: Perception of teacher-trainees towards the Internship

S No. Satements Agree Indifferent  Disagree
1 Internship act as a bridge between theory and practice 93% 4% 3%
2 It develops the true understanding of complex nature of teaching process. 87% 13% —

3 It reflects teaching style and practice. 86% 7% 7%
4 It helps in conducting Action Research. 87% 7% 6%
5 It gives experiences of real classroom teaching. 96% 4% —

6 It is a time-consuming process. 45% 13% 42%
7 It hinders the regular class work. 37% 20% 43%
8 It helps in removing the inferiority complex, the teacher-trainees 73% 20% 7%

before teaching in the actual classroom.

9 It develops self-confidence along with exposure to teaching. 97% — 3%
10 It boosts motivational level of teacher-trainees. 96% — 4%

Int J Edu Sci, 44(3): 139-147 (2024)
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Table 3: Challenges encountered by the teacher-trainees during Sessional work

S No. Satements

Agree Indifferent  Disagree

| faced difficulty in preparing the tool
| faced difficulty in working with others

| faced difficulty in preparing the resume
| faced difficulty in collecting the data
| faced difficulty in managing the time

U WNE

| faced difficulty in preparing the research proposal

53%
33%
57% 10%
45% 13%
80% 3%
7% 10%

24%
24%

23%
43%
33%
42%
17%
13%

cent of the teacher-trainees agreed that they faced
difficulty in preparing their resume asapart of ses-
sional work whereas 42 percent disagreed with it
and 13 percent wereneutral regardingthis. It canbe
further observed that 80 percent of the teacher-
trainees agreed that they faced problems during
datacollectionwhereas 17 percent disagreed with it
and 3 percent remained indifferent. Moreover, 77
percent agreed that they faced difficulty in manag-
ing thetime during sessional work whereas 13 per-
cent disagreed with it and 10 percent remained neu-
tral. In nutshell, whilethefindings shed light onthe
challenges faced by teacher-trainees during ses-
sional work, they a so underscore opportunitiesfor
improvement and refinement withinteacher educa-
tion programs. By critically examining and address-
ing these challenges, stakeholders can work to-
wardsfogtering amore supportive and empowering
learning environment that nurturesthe devel opment
of competent and resilient educators.

It has been observed from Table 4 that 60 per-
cent of the teacher-trainees agreed that they faced
problemswhile managing the classroom duringin-
ternship whereas 23 percent disagreed with it and
17 percent remained indifferent. Further, 60 percent
of theteacher trainees agreed that they faced prob-
lemsin designing and preparing theteaching mate-
rid while 26 percent disagreed withit and 14 percent
remained indifferent to it. Moreover, 53 percent
agreed that they faced difficulty in preparing the
lesson plan during the internship while 30 percent

disagreed with it and 17 percent remained neutral

regarding this. However, 43 percent agreed that they
faced difficulty while interacting with students in
the classroom while 50 percent disagreed withit and
7 percent remained neutra . Furthermore, 63 percent
of the teacher trainees agreed that they faced prob-
lemswhilepractisnginnovativeteaching techniques
during theinternship whereas 23 percent disagreed
with it and 14 percent remained neutral regarding
this. 67 percent agreed that they faced aproblem of

long distance from the teacher training indtitute to
practising schools during the internship whereas
10 percent disagreed withit and 23 percent remained
neutral. To conclude, we may say that addressing
theidentified challenges demands collaborative f-
fortsfromteacher education programs, mentor teech-
ers, and practising schools to provide comprehen-
sive support and guidance to aspiring educators.

By critically examining and addressing these chal-
lenges, stakeholders can work towards fostering a
more supportive and enriching internship experi-
ence that better prepares teacher-trainees for the
demands of the teaching profession.

DISCUSSON

Theresultsfrom the collected datareveal ed that
teacher-trainees have a positive perception regard-
ing the sessiond work, asit aids them in working
collaboratively, developing their listening power,
fosters a sense of collaboration, develops crestivi-

Table 4: Challenges encountered by the teacher-trainees during Internship

S No. Satements

Agree Indifferent  Disagree

| faced difficulty in preparing the lesson plans
| faced difficulty while interacting with students

U WNPE

and practicing schools

| faced difficulty in managing the classroom during teaching
| faced difficulty in designing and preparing the teaching material

| faced difficulty in practicing the teaching techniques
| faced problem of more distance between teacher training institute

60%
60% 14%
53% 17%
43% 7%
63% 14%
67% 23%

17% 23%
26%
30%
50%
23%
10%
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ty, offerschanceto acquirereal world experiencesin
the field, and helps in weighing the pros and cons
before reaching a solution and aids in solving the
problemsefficiently. Theresultsof the present study
are supported by Kumar and Gupta (2021), which
reported that the teacher-trainees have a postive
perception towards the ona work asapartin
devel oping teacher-trainees programmes, asit de-
velops the thinking ability and crestive power of
teacher-trainees. The results of the present study
showed that teacher-trainees have a positive per-
ception regarding the internship, asmajority of the
teacher trainees affirmed that the internship acts a
bridge between theory and practice, devel opsatrue
understanding of complex nature of teaching pro-
cess, aidsin reflecting teaching style and practice,
gives experience of real classroom teaching, helps
inremoving theinferiority complex beforeentering
thered classroom, devel opssdlf-confidenceby giv-
ing exposure of teaching, and boosts motivation
amongst them. The results of the present study are
in agreement with Gupta (2019), which stated that
teacher-trainees have a positive perception regard-
ing the internship programme, asit providesared
opportunity torefineand improvetheteaching skills
in an actua classroom setting. In addition to this,
results are also aigned with the study conducted
by Nath (2020) which concludesthat teacher-train-
eesagreed that internship programmeisfruitful for
them to acquire the required competencies and in-
tensaly comprehend the process of teaching learn-
ing process as a student as well as a teacher. Fur-
ther, the results of the present study are aligned
with Khgjuria (2024) which stated that mgjority of
the teacher-trainees/student teachers have a pos-
tive perception towards the internship programme
as a part of professona preparation of teachers.
Further, Parveen and Mirza (2012) stated that the
teacher-trainees view the internship program as a
real opportunity to refine and improve their teech-
ing skillsin an actua school setting, and it has a
positive impact on the performance of the teacher-
trainees. Further, theresultsof the present study are
not aligned with the study conducted by Chary and
Peruma (2022) which gated that thelow or negative
perception of B.Ed. teacher trainees towards the
internship programme.

Further, theresultsof the present study revealed
that teacher-traineesfaced difficulty during sessona
work such as to prepare the tool, developing re-
search proposal, preparing the resume, collecting
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data and managing the time. The results of the
present study are aligned with the study conducted
by Petel (2018) which concludesthat teacher-train-
ees faced problems in preparing the research pro-
posal, and collecting datafor action research.

The present study revealed many aress where
theteacher-traineesfaced difficulty during their in-
ternship such as managing the classroom, design-
ing and preparing the teaching material, preparing
the lesson plans, interacting with students in the
classroom, practising teaching techniquesand more
distance between teacher trainingingituteand prac-
tisng school. Theresultsarein agreement with Pan-
daand Nayak (2014), which discovered that difficul -
tiesinteacher-training during internship arerelated
to managing the students, maintaining discipline
and communicetion skills. Further, the results are
asoaigned withthestudy conducted by Patdl (2018)
which gtated that teacher-trainees faced difficulty
during their internship such as classroom manage-
ment, long distance of practice school, designing
and preparing theteaching material and aids.

However, it may be concluded that theteacher-
traineesare not fully guided and trained to perform
the activitiesunder their sessional work and intern-
ship programme. S0, itishighly recommended that
the teacher educators must guide and counsdl the
teacher-trainees to solve the problems, which they
faced during their internship and sessiond work, asit
isatransformative approach, whichamstotrainthe
teacher-traineesand makethem efficient teachers.

Educational Implications

The present investigation has asignificant role
in exploring the perception of teacher-trainees to-
wards ona work and internship. The findings
of the present study have someimplicationsfor the
educationists, teacher-educators, policy makersand
teacher-traineesinthefield of teacher-educationin
generd and school-educationin particular. Accord-
ing to the study, internships helps future teachers
to develop their teaching abilities, which iscrucia
becausefieldwork exposesthemtored-world Situa-
tions. Teachers who improved their instructional
techniques also tend to be more confident, which
boosts productivity and raises student satisfaction
levels. The study also suggested that since most of
the teacher-trainees struggle with ona work
and internship. However, Educators and policy-
meakersshould reinterpret someof their components.
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Additionally, thestudy showed that internshipshelp
potentia teacher trainees to strengthen their time
management abilities because theory and practice
gosideby sde, which aidsintimemanagement and
productivity.

CONCLUSON

To conclude, one may say that integrating ses-
siona work and an internship into a B.Ed. pro-
grammeisatrangformetivegpproach withenormous
promise for aspiring teechers. By bridging the gap
between theory and practice, this combined ap-
proach gives future teachers a well-rounded skill
set and adeeper comprehension of the complexity
of the classroom. The incorporation of sessiona
work and internship developsasymbictic relation-
ship between theory and practice, promoting the
notion that good teaching is a dynamic combina-
tion of thetwo. Thismethod better equipsprospec-
tive teacher educatorsto deal with the chalenges
and complexities of today’s educationa environ-
ment. Incorporating sessiona work and internship
within aB.Ed. programme enriches aspiring teach-
ers educationd journey by providing them with a
holigticlearning experience. Thisapproach provides
prospective teacher educators and teachers with
the sKills, insights, and confidence they need to
excd in the classroom and make a pogitive differ-
ence in the lives of their students by integrating
theoretical knowledgewith practical practice. Itisa
powerful strategy for shaping the next generation
of dedicated and effective educators. Some of the
recommendations regarding it are that well-struc-
tured internship programs within the B.Ed. pro-
grammes should be established, ensuring that stu-
dentshave opportunitiesto apply theoretical knowl-
edge in real-world educational settings. Another
recommendation isto assign experienced mentors
to guide and support B.Ed. teacher-trainees dur-
ing their internship placements as mentors can pro-
vide vauable feedback, share insghts from their
own teaching experiences, and offer professona
advice.

RECOMMENDATIONS

Drawing upon the insights gleaned from the

study and taking into account its acknowledged

congraints, there are severa opportunities for fur-
ther research and practical implementationto bepur-
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sued. The sample for conducting the present study
wastaken from agovernment B.Ed. college. A smi-
lar study may aso be conducted in other private
B.Ed. colleges. Furthermore, the present study was
confined to asample of 160 only. Hence, it issug-
gested that alarge sample may be taken for future
research. Additiondly, in the present study, only
B.Ed. teacher-trainees were taken but the scope of
the study could beenlarged by including the M. Ed.
teacher-traineesand teacher-educators al so. Further,
the present study was a descriptive survey. For ex-
ploring deeply about the target group, qualitetive
study can also be undertaken.
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